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Introduction
Our PSHE (personal, social, health and economic education) programme promotes the spiritual,
moral, cultural, mental and physical development of our pupils, preparing them for the opportunities,
responsibilities and experiences of modern life. We follow a programme of study developed from the
PSHE Association’s Primary Programme of Study, which is recommended by the Department for
Education. Our programme of study not only reflects the specific needs of the pupils but it also
reflects the universal needs shared by all pupils. Within PSHE, RSHE (relationships, sex and health
education) will also be taught. RSHE is about the emotional, social and cultural development of
pupils, and involves learning about relationships, sexual health, healthy lifestyles, diversity and
personal identity.
1.

Statutory requirements

From April 2021, in accordance with section 34 of the Children and Social Work Act 2017,
relationship, sex and health education must be provided to all pupils. As a PSHE programme is
already delivered across the school, this has been adjusted to meet the new expectations of RSHE
as specified by the Department of Education (see Appendices 1 and 2). The majority of relationship,
health and sex education will be taught as part of the wider PSHE curriculum; however, there may be
times when stand-alone sessions will be required.
As a primary school, we are not required to provide sex education other than the aspects mentioned
within the programmes of study for science (see appendix 3); however, as part of their RSHE
education, some additional, non-statutory content may be taught, which parents will have the right to
withdraw from.
2.

RSHE Definition

RSHE is about the emotional, social and cultural development of pupils, and involves learning about
relationships, sexual health, sexuality, healthy lifestyles, diversity and personal identity. RSHE
involves a combination of sharing information, and exploring issues and values. RSHE is not about
the promotion of sexual activity.
3.

Right to withdraw

Parents do not have the right to withdraw their child from Relationship Education, Health Education or
the statutory science content set out in the National Curriculum (as specified in appendices 1,2 and
3). However, parents do have the right to withdraw their children from Sex Education beyond that
which is covered in the National Curriculum for Science as outlined in Appendix 3.
Requests for withdrawal should be put in writing using the form found in Appendix 4 of this policy and
addressed to the Principal. The form can be found as a separate document on our website.
Alternative work will be given to those pupils who are withdraw from Sex Education lessons.
4.

Intent/aims

At our academy, the aim of PSHE and RSHE is to provide pupils with:
•
The qualities and attributes needed in order to thrive as individuals, members of a family and
as members of society, both now and in the future;
•
Strategies to manage issues that they may face in such rapidly changing and challenging
times;
•
Opportunities to develop positive personal attributes such as resilience, self-confidence, selfrespect and self-growth;
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•
•
•
•
•
•

Opportunities to explore, clarify and, if necessary, challenge their own and others’ values and
beliefs;
Accurate, balanced and relevant knowledge to enable them to appreciate what it means to be
a positive, tolerant member of a diverse, multicultural society;
The skills, language and strategies they need in order to live healthy, safe, fulfilling,
responsible and balanced lives;
A framework in which sensitive discussions can take place;
An opportunity to prepare for puberty and give them an understanding of sexual development
and the importance of health and hygiene;
The correct vocabulary to describe themselves and their bodies.

Our children will be taught in a safe and supportive learning environment. We will ensure that where
a pupil indicates that they may be vulnerable and at risk, they will get appropriate support by staff
members following the appropriate safeguarding policies.
5. Implementation
At the heart of the PSHE and RSHE curriculum are three core themes: health and wellbeing,
relationships and living in the wider world. Keeping this in mind, the underpinning core themes have
been distributed between 6 smaller topic areas, which will be taught from Year 1 – Year 6.
Topic areas:
•
•
•
•
•
•

Autumn 1 - Our community
Autumn 2 - How to be a good friend
Spring 1 - How do we stay safe and healthy?
Spring 2 - The big, wide world
Summer 1 – Changes
Summer 2 - Changes

Although the curriculum coverage has been distributed between the above topics, in reality there is
an extensive overlap between the themes. At our academy, we believe that it is vital to allow for a
spiral programme of learning where prior learning is revisited, reinforced and extended in ageappropriate contexts. We also believe that it is important for children to make links between different
areas of the PSHE and RSHE curriculum in order to fully equip and prepare them for their future.
Where needed, the topics will be taught within context to ensure that there is no stigmatisation of
children based on their home circumstances (families can include single parents, LGBT parents,
families headed by grandparents, adoptive parents, foster parent/carers) along with reflecting
sensitively that some children may have a different structure of support around them (for example:
looked after children or young carers).
To support our teaching of the RSHE curriculum, we will be using ‘Growing Up with Yasmine and
Tom’, which is an online resource accredited by the PSHE Association. Growing up with Yasmine
and Tom allows children to grow with the characters as they develop through the key stages during
primary school. With simple interactive activities and animations Yasmine and Tom are brought to
life. Children learn about friendships, bullying, online and offline safety, hygiene, development,
menstruation, wet dreams and the onset of puberty. All important lessons especially as they start
their final year transition to secondary school. All lessons are in line with the national curriculum
covering Key Stages 1 and 2; age 5-11 years and meet the Department for Education guidelines for
Relationships Education. (For an overview of lessons taught, see Appendix 6).
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6. Organisation/provision
PSHE and RSHE will be delivered in a variety of ways and across a range of curriculum areas. Each
class will have dedicated curriculum time in which PSHE and RSHE will be taught, using the longterm plan and scheme of work developed from the PSHE Association’s Primary Toolkit. Staff may
also draw upon resources from different sources in order to support the teaching and learning of
PSHE and RSHE.
While dedicated PSHE and RSHE time is provided each week, it is also important to note that
content may also be covered in other areas of the curriculum, such as: science, religious education,
computer science and PE.
Furthermore, PSHE and RSHE will also be developed through whole-school activities and events.
Examples include:
•
•
•
•
•
•
•
•
•
•

The school council
Anti-bullying week
Children’s Mental Health week
Additional themed days/weeks
Circle time
Reflection time
Themed assemblies
After school clubs
Visiting speakers
Residential visits in Y6

We also ensure that we incorporate and respect all social, moral, spiritual and cultural issues,
encouraging our children to think about their place within Britain as citizens. We include the five
British Values (democracy, rule of law, individual liberty, mutual respect and tolerance of different
faiths/beliefs) within all of our teachings to establish an effective and safe school environment.
7. Return to school after Lockdown
At our academy, we believe strongly in supporting children’s mental wellbeing. With the recent Covid19 crisis and periods of lockdown, we have thought carefully about ways to support our children with
the added challenges they face. Each time we have returned to school, we have been using
resources to support well-being and provide opportunities to talk, discuss and share such as wellness
circle times and reflection days. The on-going situation will continue to be monitored and addressed.
8. Foundation Stage
In the Foundation Stage, PSHE is taught as an integral part of the topic work covered during the
year. We relate the PSHE aspects of the children’s work to the areas of learning set out in the
Foundation Stage guidance to develop a child’s personal, emotional and social development. This is
also supported through other areas of learning such as Physical, Knowledge and Understanding and
Communication, Language and Literacy. Children in Foundation Stage 1 are placed in pastoral
groups and attached to a key adult. Daily pastoral group activities always have many PSHE elements
incorporated into them. (For EYFS Ages and Stages, see Appendix 7).
9. Teaching PSHE and RSHE to children with special needs.
All pupils, regardless of their needs must be part of PSHE and RSHE as it is an important part of
developing healthy relationships with their peers. We will respect pupils’ unique starting points by
providing learning opportunities that are matched to the individual needs of all children. When
teaching PSHE and RSHE we will consider Education Health and Care Plans (EHCP) and other
individuals targets set for pupils. For those children who are working well above age-related
expectations, we will provide additional opportunities to take responsibility, develop leaderships skills,
think creatively and use their skills in different ways.
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10. Equality and Diversity
At our academy, PSHE, health education and relationship education is accessible to every pupil.
Teaching will take into account the ability, age, readiness, religious and cultural backgrounds of our
young people and those with English as a second language to ensure that all can fully access our
provision, in accordance with the Equality Act 2010.

11. Safeguarding
There will always be sensitive or controversial issues discussed in RSHE. Children will need to feel
safe and secure in the environment in which RSHE takes place. Effective RSHE will provide
opportunities for discussion of what is and is not appropriate in relationships. Such discussion may
well lead to disclosure of a safeguarding issue. Where a teacher has any concerns, they are required
to follow the school’s safeguarding policy and immediately inform the designated senior member of
staff responsible.
12. Assessment and recording
At our academy, the children will be assessed in a variety of different ways. Pupils have a book in
which some work will be recorded over the course of the year; however, it is important to note that
PSHE and RSHE are inextricably linked with every day life so there will also be many informal
opportunities to make assessments. In addition, given the nature of the subject, a substantial amount
of learning will happen through talking, discussions, role play, drama, group work, assemblies and
circle time etc. Any work which is recorded in books will be marked in accordance with the school’s
marking policy.
There will be two broad areas for assessment. One being the skills and knowledge that the children
gain and what they are able to share about topics that they have learned about. The other area of
assessment will focus on personal development and how these skills are developing. At our
academy, we feel that personal development is vital for our children so each half term every class will
focus on an area/two areas of personal development to improve upon.
13. Roles and responsibilities
13.1 The Governing Board.
The Governing Board will approve the PSHE and RSHE policy, and hold the Principal to account
for its implementation.
13.2 The Principal
The Principal is responsible for ensuring PSHE and RSHE is taught consistently across the
school, and for managing requests to withdraw pupils from non-statutory/non-science
components of RSHE.
13.3 Staff
Staff are responsible for:
•
•
•
•
•

Delivering PSHE and RSHE in a sensitive way;
Modelling positive attitudes to PSHE and RSHE;
Monitoring progress;
Responding to the needs of individual pupils;
Responding appropriately to pupils whose parents wish them to be withdrawn from the nonstatutory/non-science components of RSHE.
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Staff do not have the right to opt out of teaching RSHE. Staff who have concerns about teaching
RSHE are encouraged to discuss this with the Principal.
13.4 Pupils
Pupils are expected to engage fully in PSHE and RSHE and, when discussing issues related to
RSHE, treat others with respect and sensitivity.
14. Monitoring and review
The PSHE Co-ordinator and SLT are responsible for monitoring the standards of children’s work and
the quality of teaching. They support colleagues in the teaching of PSHE and RSHE, by giving them
information about current developments in the subject. The policy was written in the 2020/2021
academic year and it is up-to-date with current guidance from the Government and DfE.
Updated March 2021.
Appendix 1 – Relationships education content. What pupils should know by the end of primary
school.
Appendix 2 – Health education content. What pupils should know by the end of primary school.
Appendix 3 – Statutory Science content
Appendix 4 – Right to withdraw
Appendix 5 – KS1 & 2 PSHE Long-term overview
Appendix 6 – Overview of Module Content for Growing Up with Yasmine and Tom
Appendix 7 – EYFS information
.
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Appendix 1

Relationship education content (statutory)
What pupils should know by the end of primary School
Families and people
who care for me

•
•

•

•
•
•

Caring friendships

•
•

•
•
•

Respectful
relationships

•

•
•
•
•
•

That families are important for children growing up because they
can give love, security and stability.
The characteristics of healthy family life, commitment to each other,
including in times of difficulty, protection and care for other children
and other family members, the importance of spending time
together and sharing each other’s lives.
That others’ families, either in school or in the wider world,
sometimes look different form their family, but that they should
respect those differences and know that other children’s families
are also characterised by love and care.
That stable, caring relationships, which may be of different types,
are at the heart of happy families, and are important for children’s
security as they grow up.
That marriage represents a formal and legally recognized
commitment of two people to each other which is intended to be
lifelong.
How to recognise if family relationships are making them feel
unhappy or unsafe, and how to seek help or advice from others if
needed.
How important friendships are in making us feel happy and secure,
and how people choose and make friends.
The characteristics of friendships, including mutual respect,
truthfulness, trustworthiness, loyalty, kindness, generosity, trust,
sharing interests and experiences and support with problems and
difficulties.
That healthy friendships are positive and welcoming towards
others, and do not make others feel lonely or excluded.
That most friendships have ups and downs, and that these can
often be worked through so that the friendship is repaired or even
strengthened, and that resorting to violence is never right.
How to recognise who to trust and who not to trust, how to judge
when a friendship is making them feel unhappy or uncomfortable,
managing conflict, how to manage these situations and how to
seek help or advice from others, if needed.
The importance of respecting others, even when they are very
different from them (for example, physically, in character,
personality or backgrounds), or make different choices or have
different preferences or beliefs.
Practical steps they can take in a range of different contexts to
improve or support respectful relationships.
The conventions of courtesy and manners.
The importance of self-respect and how this links to their own
happiness.
That in school and in wider society they can expect to be treated
with respect by others, and that in turn they should show due
respect to others, including those in positions of authority.
About different types of bullying (including cyberbullying), the
impact of bullying, responsibilities of bystanders (primarily reporting
bullying to an adult) and how to get help.
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•
•
Online relationships

•
•
•
•
•

Being safe

•
•
•
•
•
•
•
•

What a stereotype is, and how stereotypes can be unfair, negative
or destructive.
The importance of permission-seeking and giving in relationships
with friends, peers and adults.
That people sometimes behave differently online, including by
pretending to be someone they are not.
That the same principles apply to online relationships as face-toface relationships, including the importance of respect for others
online including when we are anonymous.
The rules and principles for keeping safe online, how to recognise
risks, harmful content and contact, and how to report them.
How to critically consider their online friendships and sources of
information including awareness of the risks associated with people
they have never met.
How information and data is shared and used online.
What sorts of boundaries are appropriate in friendships with peers
and others (including in a digital context).
About the concept of privacy and the implications of it for bother
children and adults; including that it is not always right to keep
secrets if they relate to being safe.
That each person’s body belongs to them, and the differences
between appropriate and inappropriate or unsafe physical, and
other, contact.
How to respond safety and appropriately to adults they may
encounter (in all contexts, including online) whom they do not
know.
How to recognise and report feelings of being unsafe or feeling bad
about any adult.
How to ask for advice or help for themselves or others, and to keep
trying until they are heard.
How to report concerns or abuse, and the vocabulary and
confidence needed to do so.
Where to get advice, eg family, school and/or other sources.
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Appendix 2

Health education content (statutory)
What pupils should know by the end of primary School
Mental wellbeing

Internet safety and
harms

•

That mental wellbeing is a normal part of daily life, in the same way
as physical health.

•

That there is a normal range of emotions (eg happiness, sadness,
anger, fear, surprise, nervousness) and scale of emotions that all
humans experience in relation to different experiences and
situations.

•

How to recognise and talk about their emotions, including having a
varied vocabulary of words to use when talking about their own and
others’ feelings.

•

How to judge whether what they are feeling and how they are
behaving is appropriate and proportionate.

•

The benefits of physical exercise, time outdoors, community
participation, voluntary and service-based activity on mental
wellbeing and happiness.

•

Simple self-care techniques, including the importance of rest, time
spent with friends and family and the benefits of hobbies and
interests.

•

Isolation and loneliness can affect children and that it is very
important for children to discuss their feelings with an adult and
seek support.

•

That bullying (including cyberbullying) has a negative and often
lasting impact on mental wellbeing.

•

Where and how to seek support (including recognizing the triggers
for seeking support), including whom in school they should speak
to if they are worried about their own or someone else’s mental
wellbeing or ability to control their emotions (including issues
arising online).

•

It is common for people to experience mental ill health. For many
people who do, the problems can be resolved if the right support is
made available, especially if accessed early enough.

•

That for most people the internet is an integral part of life and has
many benefits.

•

About the benefits of rationing time spent online, the risks of
excessive time spent on electronic devices and the impact of
positive and negative content online on their own and others’
mental and physical wellbeing.

•

How to consider the effect of their online actions and know how to
recognise and display respectful behaviour online and the
importance of keeping personal information private.

•

Why social media, some computer games and online gaming, for
example, are age restricted.

•

That the internet can also be a negative place where online abuse,
trolling, bullying and harassment can take place, which can have a
negative impact on mental health.
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•

How to be a discerning consumer of information online including
understanding that information, including that from search engines,
is ranked, selected and targeted.

•

Where are how to report concerns and get support with issues
online.

•

The characteristics and mental and physical benefits of an active
lifestyle.

•

The importance of building regular exercise into daily and weekly
routines and how to achieve this; for example, walking or cycling to
school, a daily active mile or other forms of regular, vigorous
exercise.

•

The risks associated with an inactive lifestyle (including obesity).

•

How and when to seek support including which adults to speak to
in school if they are worried about their health.

•

What constitutes a healthy diet (including understanding calories
and other nutritional content).

•

The principles of planning and preparing a range of healthy meals.

•

The characteristics of a poor diet and risk associated with
unhealthy eating (including, for example, obesity and tooth decay)
and other behaviours (eg the impact of alcohol on diet or health).

Drugs, alcohol and
tobacco

•

The facts about legal and illegal harmful substances and
associated risks, including smoking, alcohol use and drug-taking.

Health and
prevention

•

How to recognise early signs of physical illness, such as weight
loss, or unexplained changes to the body.

•

About safe and unsafe exposure to the sun, and how to reduce the
risk of sun damage, including skin cancer.

•

The importance of sufficient good quality sleep for good health and
that a lack of sleep can affect weight, mood and ability to learn.

•

About dental health and the benefits of good oral hygiene and
dental flossing, including regular check-ups at the dentist.

•

About personal hygiene and germs including bacteria, viruses, how
they are spread and treated, and the importance of handwashing.

•

The facts and science relating to allergies, immunisation and
vaccination.

•

How to make a clear and efficient call to emergency services if
necessary.

•

Concepts of basic first-aid, for example dealing with common
injuries, including head injuries.

•

Key facts about puberty and the changing adolescent body,
particularly from age 9 through to age 11, including physical and
emotional changes.

•

About menstrual wellbeing including the key facts about the
menstrual cycle.

Physical health and
fitness

Healthy eating

Basic first aid

Changing
adolescent body
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Appendix 3

Statutory Science content by Year Group
Year 1

Identify, name, draw and label the basic parts of the human body and say
which part of the body is associated with each sense.
Notice that animals, including humans, have offspring which grow into adults.

Year 2

Find out about and describe the basic needs of animals, including humans, for
survival (water, food and air).
Describe the importance for humans of exercise, eating the right amounts of
different types of food, and hygiene.
Identify that animals, including humans, need the right types and amount of
nutrition, and that they cannot make their own food; they get nutrition from
what they eat.

Year 3
Identify that humans and some other animals have skeletons and muscles for
support, protection and movement.
Describe the simple functions of the basic parts of the digestive system in
humans.

Year 4

Identify the different types of teeth in humans and their simple functions.
Construct and interpret a variety of food chains, identifying producers,
predators and prey.

Year 5

Describe the changes as humans develop to old age.
Identify and name the main parts of the human circulatory system, and
describe the functions of the heart, blood vessels and blood.

Year 6

Recognise the impact of diet, exercise, drugs and lifestyle on the way their
bodies function.
Describe the ways in which nutrients and water are transported.
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Appendix 4

Sex Education - Right to withdraw
TO BE COMPLETED BY PARENTS

Name of Child

Class

Name of Parent

Date

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent signature

Please return to the Principal.
TO BE COMPLETED BY THE SCHOOL
Agreed actions from discussion with parents
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Appendix 5
KS1 & 2 PSHE Long-term overview
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Appendix 6
Overview of lesson covered by Growing Up with Yasmine and Tom resource
Module one (Key stage 1)
Introducing Yasmine and Tom
Friendships and feelings
Different families
My brilliant body
Keeping clean and taking care of myself
Naming body parts
Keeping safe
Module two (Lower key stage 2)
Introducing Yasmine and Tom
Gender stereotypes and aspirations
Me, myself and I
What makes a good friend?
Families and getting on with our families
My personal and private body parts and keeping safe
Body care
Is it risky?
People who can help us on and offline
Module 3 (Upper key stage 2)
Introducing Yasmine and Tom
On and offline friendships
Friendships and secrets
Friendships and pressure
Keeping safe – safe and unsafe touch
Keeping safe – online images
Changes at puberty
Periods (menstruation)
Wet dreams and masturbation
Making babies – sexual intercourse
Making babies – assisted fertility and multiple births
Marking babies – pregnancy and birth
Identity and prejudice
Equality and the law
Getting help
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Appendix 7

EYFS Statutory Framework
Communication and language
The development of children’s spoken language underpins all seven areas of learning and
development. Children’s back-and-forth interactions from an early age form the foundations for
language and cognitive development. The number and quality of the conversations they have with
adults and peers throughout the day in a language-rich environment is crucial. By commenting on
what children are interested in or doing, and echoing back what they say with new vocabulary
added, practitioners will build children's language effectively. Reading frequently to children, and
engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the
opportunity to thrive. Through conversation, story-telling and role play, where children share their
ideas with support and modelling from their teacher, and sensitive questioning that invites them to
elaborate, children become comfortable using a rich range of vocabulary and language structures.

Personal, Social and Emotional Development
Children’s personal, social and emotional development (PSED) is crucial for children to lead
healthy and happy lives, and is fundamental to their cognitive development.
Underpinning their personal development are the important attachments that shape their social
world. Strong, warm and supportive relationships with adults enable children to learn how to
understand their own feelings and those of others. Children should be supported to manage
emotions, develop a positive sense of self, set themselves simple goals, have confidence in their
own abilities, to persist and wait for what they want and direct attention as necessary. Through
adult modelling and guidance, they will learn how to look after their bodies, including healthy
eating, and manage personal needs independently. Through supported interaction with other
children they learn how to make good friendships, co-operate and resolve conflicts peaceably.
These attributes will provide a secure platform from which children can achieve at school and in
later life.

Understanding the world
Understanding the world involves guiding children to make sense of their physical world and their
community. The frequency and range of children’s personal experiences increases their
knowledge and sense of the world around them – from visiting parks, libraries and museums to
meeting important members of society such as police officers, nurses and firefighters. In addition,
listening to a broad selection of stories, non-fiction, rhymes and poems will foster their
understanding of our culturally, socially, technologically and ecologically diverse world. As well as
building important knowledge, this extends their familiarity with words that support understanding
across domains.
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